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Lesson #1 
 
Patrick Murphy 10th Grade ELA 

 

11/30/16 
 

Unit: Rhetoric 
 

 Objectives & Assessment 

Standard(s) 
RI.9-10.4: determine the meaning of words and phrases as they are used in a text, 
including figurative, connotative, and technical meanings; analyze the cumulative 
impact of specific word choices on meaning and tone. 

Learning or content objective 
Students will be able to understand the fundamentals of rhetoric. 

Language objective 
Students will be able to define rhetoric and the rhetorical appeals 

Displayed learning objective  
How can we understand the effects of speech and writing? 

Formative assessment of objective 
Annotation of Hillary Clinton’s June 7th Speech 

Previous learning to be revisited during lesson  
Close reading, attention to author’s choices (word choice, use of rhetorical devices, structure, 
symbolism) 

New learning (content, skills, vocabulary) addressed during lesson 
Vocabulary (rhetoric, ethos, logos, pathos) 

Materials and aids 

Copies of speech (with translations as needed), smartboard/projector for larger version of handout 
to display and record student responses 

Bell to Bell 
Teacher moves Student moves 

http://bluenationreview.com/full-transcript-of-hillary-clintons-june-7-victory-speech/
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Do now (5 minutes) 
What needs to be present for a speech to occur? Name three. 

 

Enter classroom 

Find seat 

Independent writing exercise 
(times: 5 minutes) 
Turn & talk to share 
responses with peer (3 
minutes) 

Hook 
Vocabulary review of previous day’s 
homework - have students mark 
words and/or phrases with which 
they had difficulty, go over them as 
a class. 
 

Go over Do Now answers 

 
Mini-lesson: What is rhetoric? What 
are the three rhetorical appeals? 

Standing in front, Aim and Do 
Now already on board. Time the 
do now for first 5 minutes after 
bell rings. Walk around room, 
looking at student responses. 
Check for understanding of 
vocabulary for initial hook. 
Announce Turn & Talk - time for 3 
minutes. Continue to walk, 
listening for responses, checking 
comprehension of text. Let 
students know they should/will 
share a response to the class. 
 
Asking students to share 
responses - look for hands, call on 
students who have shown 
understanding to model for the 
rest of class, throw in a cold call 
or two. 
 
Re-reading of choice pieces of 
speech to emphasize activity can 
reinforce vocabulary, provide 
forum for questions, clear up 
confusions that could hinder 
future reading. 
 
Monitor annotations as well as 
clarity and depth of reasons 
provided. Check for sections 
students might have skipped, 
guide their reading appropriately. 

Cold calling on one or two 
students will keep the class 
prepared to answer with 
multiple responses if 
possible. 
 
Providing foundation of 
information on rhetoric and 
reading method gained from 
Do Now and class share out 
provides basis for further 
reading, solidifies 
understanding, and promotes 
vocabulary use. 
 
Finalizing activity allows for 
students to further engage 
with the text on a deeper level 
using close readings. 

Guided practice/ modeling  
Speech is played, students read 
along with their copies.  

Independent practice  
Students will be splits into three 
groups, one for each rhetorical 
appeal. Speech will be re-read in 
groups and annotated for assigned 
rhetorical appeals. Students will 
record explanations for their 
annotations. 

 Checks for Understanding 

Engaging questions  
What is most effective about this speech? Why do you think so? 
How are the rhetorical appeals addressed? 
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 Modifications, Extensions, & Reflection 

Modifications and group considerations 
A vocabulary based lesson can be very hard for ELLs and students with learning differences, so 
the use of class-wide forums for elocution and definition can allow the students who have already 
grasped the more difficult terms to share their understanding while other students can use this 
opportunity to learn from their peers. Organization of handout can be done in pairs, along with a 
sheet of descriptive vocabulary pulled from the text itself. 
 

Provide the text available in multiple languages to better suit a diverse classroom 

Homework or extensions 
Journal Entry: Examine the rhetorical appeals you encounter every day. How do you react to 
them? How you use them? 

Co-teacher ICT and ELL notes  

Distribution of adapted materials 

Rationale/Desired Outcomes 
This lesson serves as an introduction to rhetoric in practice. Following a mini-lesson that defines 
what rhetoric is for a high school audience, the unit will quickly move into an exploration of ways in 
which it is used to various ends. What will occur in this lesson is something akin to the annotations 
does via hypothesis.is, except in-class and in a group setting. Students will have access to the 
website for a class-wide annotation, and they can see what others are writing, add on to what has 
been said, and even debate points.  
 

For this lesson, however, the focus is the identification of the appeals in a relevant and 
contemporary piece of rhetoric - in this case, Hillary Clinton’s June 7th 2016 speech in which she 
accepts the nomination as the Democratic candidate for the Presidency of the United States. In 
this speech, Clinton is credited with a moving performance that well suits the historic event. Her 
speech is rife with good examples of rhetorical appeals and would set the tone for her campaign 
moving forward. She establishes the history she is making as a woman in politics, which by default 
makes her role model for women all over the world, not just in the United States. She attributes her 
victory in the Primary elections to her contemporary supporters but to those who laid the 
foundation for her candidacy. By doing this, she creates an appeal to women and feminists of any 
gender while also establishing a context for her pursuit in an existing history while also creating a 
new one. Acknowledging her forebears also works to avoid alienating voters who see a female 
president as something out of left field. She also looks to the future, telling her audience that the 
decisions for which they will be responsible will reflect on them for coming generations, and they 
must do right not only by themselves, but by posterity as well. This sort of appeal, that there is in 
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fact a right choice in the upcoming election and she is that choice, might be difficult for students 
who are not versed in this sort of rhetoric, but the guidance provided will not only point out this as 
a logical appeal, but also provide an explanation as to why it fits into this category. 
 

The goal of this lesson to have students be able to identify the common rhetorical appeals so that 
in the future (for the summative assessment) they can employ them and identify them in the work 
of their fellow students. Once these are established, the way in which rhetoric is used by speakers 
and how it affects them as audience members will becomes clearer and allow them to be critical of 
what they encounter as consumers, citizens, students, etc. It is a foundational lesson that will 
provide the early tools necessary to disseminate rhetoric. 
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Lesson #2 
 
Patrick Murphy 10th Grade ELA 

 

11/30/16 
 

Unit: Rhetoric 
 

 Objectives & Assessment 

Standard(s) 
RI.9-10.6: determine an author’s point of view or purposes in a text and analyze 
how an author uses rhetoric to advance that point of view or purpose. 

Learning or content objective 
Students will be able to analyze the use of rhetoric throughout history. 

Language objective 
Students will be able to compare and contrast rhetors in various contexts. 

Displayed learning objective  
What influences rhetoric? 

Formative assessment of objective 
Graphic organizer (Venn Diagram) 

Previous learning to be revisited during lesson  
Making comparisons, ascertaining difference, rhetoric vocabulary 

New learning (content, skills, vocabulary) addressed during lesson 
Vocabulary (chronology 

Materials and aids 

Copies of speeches by Chisholm, Clinton, writings of Aristotle (with translations as necessary), 
projector/smartboard to display and record student responses & show videos 

 

 

Bell to Bell 
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Teacher moves Student moves 
Do now (5 minutes) 
What rhetorical appeals have you encountered today? Where have 
you encountered them? 

Enter classroom 

Find seat 

Independent writing exercise 
(times: 5 minutes) 
Whole class share out (3 
minutes) 

Hook 
Do Now responses 

 

Mini-Lesson: Noting similarities and 
differences in speech and text 

Aim and Do Now on board.  
Monitor  student responses. 
Check for understanding previous 
day’s lesson. Announce 
share-out. Continue to walk, 
listening for responses, checking 
comprehension of text. Let 
students know they should/will 
share a response to the class. 
 
Ask: look for hands, cold-call on 
students who have shown 
understanding to model for the 
rest of class if they are not 
participating. 
 
Introduce difference of speakers 
and baggage that holds. 
 
Monitor findings. Check for 
sections students might have 
skipped, guide their reading 
appropriately. 

Independent completion of 
Do Now 
 
Note-taking during 
mini-lesson 
 
One student at a time shares 
response - students who also 
wish to answer raise their 
hand silently. 
 
Class discussions: what do 
we see in the Speeches? 
What does it say about the 
speakers? The audience?  
 
 
Exit Slip: Notes from 
discussion. 

Guided practice/ modeling  
Present video of Clinton, shared 
reading of Chisholm’s speech 

Independent practice  
Students will split into pairs. 
Speeches will be re-read. Students 
will record their findings. 

 Checks for Understanding 

Engaging questions  
What forms our rhetoric? 
How do our experiences form our use of rhetoric? 

 Modifications, Extensions, & Reflection 

Modifications and group considerations 
Pair work and whole-class share outs will elucidate content and skills for ELLs or special needs 
students. 

https://via.hypothes.is/http://www.americanrhetoric.com/speeches/hillaryclintonbeijingspeech.htm
http://www.4president.org/speeches/shirleychisholm1972announcement.htm
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Homework or extensions 
 Pick one of the rhetors discussed in class. Describe how their background (cultural, financial, etc) 
would inform the specific speech read in class. 

Co-teacher ICT and ELL notes  

Distribute visual aids to ELLs/visual learners, assign pairs 

Rationale/Desired Outcomes 
This lesson will provide historical context for Clinton’s June 7th speech (that had been worked with 
in earlier lessons). Students will be provided with Shirley Chisholm’s 1972 speech about her 
candidacy (which was historic, but not on the scale of Clinton’s nomination) and Clinton’s 1995 
speech to the UN, one of her more renowned speeches from the initial term as First Lady. By 
juxtaposing these two pieces of rhetoric, students will be able to ascertain the following: the 
difference in language as befitting the time periods in which they were delivered, the background 
and descriptions of the rhetors themselves, how the present themselves, how they employ their 
origins, and how they address their audiences. Students will see how rhetoric is shifted between a 
fringe candidate like Chisholm who is a political outsider and does not have the backing of a larger 
political machine like the DNC and a person like Clinton, who by 1995 was an established figure in 
politics having been in the spotlight as First Lady of Arkansas, who also benefits from wealth, white 
privilege, and political networks. 
 

Students will explore not only how the rhetoric is influenced by certain mitigating factors intrinsic to 
the rhetor, but also how it affects and is affected by the audience to which it is delivered. 
Chisholm’s speech is to supporters in Brooklyn, NY, a diverse and liberal urban hub, while Clinton 
is speaking at the UN, which is an international governing association (though no less diverse) in a 
much more formal setting with prescribed rules for decorum and presentation. These limitations 
will be emphasized by the juxtaposition, illustrating the contrast between these two rhetors among 
color, class, and audience lines. 
 

Students will begin to see the ways in which rhetoric is tailored, even unconsciously, by the 
makeup of the rhetor, the audience, and the setting. They will carry these ideas into their own 
rhetorical delivery, incorporating it into their topics, diction, and method of delivery. 
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Activity: Differences in Rhetoric 
Instructions: Read through and listen to the two speeches by Hillary Clinton and Shirley Chisholm. 
What do you notice about the differences in the rhetorical approach? What is similar about these two 
candidates? Keep in mind their backgrounds, their time periods, and the general contexts of the 
speeches (audience, setting, etc).  
 

Hillary Clinton  Shirley Chisholm 

 
Reflection: What is the possible meaning behind the differences in the type of rhetoric used by these 
speakers? What does it say about them? How do you, as a listener and reader, feel about these 
rhetors and their speeches?  
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Lesson #3 
 
Patrick Murphy 10th Grade ELA 

 

11/30/16 
 

Unit: Rhetoric 
 

 Objectives & Assessment 

Standard(s) 
RI.9-10.9: analyze seminal U.S. documents of historical and literary significance 
including how they address related themes and concepts. 

Learning or content objective 
Students will be able to compose speeches featuring rhetorical appeals 

Language objective 
Students will be able to employ the rhetorical devices gleaned from materials presented in class 

Displayed learning objective  
How can we construct an effective speech? 

Formative assessment of objective 
Graphic organizer used as outline for speech, detailing topic and specific rhetorical appeals to be 
used. 

Previous learning to be revisited during lesson  
Rhetorical appeals, identifying themes/devices, vocabulary 

New learning (content, skills, vocabulary) addressed during lesson 
Vocabulary, integration of appeals, argumentative writing 

Materials and aids 

Copies of speeches by Chisholm, Clinton, writing on connections to Aristotle (with translations as 
necessary), graphic organizers 

Bell to Bell 
Teacher moves Student moves 

https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/10/16/aristotles-virtues-as-related-to-hrcs-image-of-untrustworthiness/
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Do now 
How can you use rhetoric to persuade someone? 

Enter classroom 

Find seat 

Independent writing exercise 
(times: 5 minutes) 

Hook  

Use Do Now responses to introduce 
Speech Project. Students will see 
how often they use and encounter 
rhetoric; project will give them 
awareness 
 

Mini-Lesson: Constructing a speech 

Aim and Do Now on board.  
Monitor  student responses. 
Check for understanding of global 
concepts. Announce share-out. 
Pick students to share answers. 
 
Ask: look for hands, cold-call on 
students who have shown 
understanding to model for the 
rest of class if they are not 
participating. 
 
Have students respond to 
classmates - what appeal did they 
use in their answer? 
 
Introduce structure of speech 
Distribute prompts and outline 
handout 
 
Call student one by one to hold 
short conferences about topics 
and directions 

Independent completion of 
Do Now 
 
Share Out & Responses 
 
Note-taking during 
mini-lesson 
 
Individual completion of 
outlines 
 
Students will remains in seats 
until called for conference - 
limited movement. 
 
 
 
 
 
Exit slip: Outline handout 
(show on way out) 

Guided practice/ modeling  
Comparison between argumentative 
piece of writing - how to outline and 
structure (intro, body, conclusion, 
crescendo, denouement) 
 

Student-teacher conference will 
occur during independent practice 

Independent practice  
Students will work independently on 
speech outlines as individual 
conferences occur on topic choices 
are held. 

 Checks for Understanding 

Engaging questions  
What is your topic? What do you want to prove? How will you prove it? 
Who is your audience? 

What is the point of your speech? 

 Modifications, Extensions, & Reflection 

Modifications and group considerations 
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More visual learners and/or ELLs will be able to include visuals in their project to convey their aim. 
Students will not be required to present their speech - some will present in class, others will share 
them via collective class wiki for other students to assess and analyze. 

Homework or extensions 
Complete outline handout 

Co-teacher ICT and ELL notes  

Distribute visual aids to ELLs/visual learners 

Conference with special needs students 

Rationale/Desired Outcomes 
This lesson will feature a shift towards the summative assessment, where students will begin 
employing the knowledge they have gained to construct their own speeches for class presentation. 
Students will be provided with a  graphic organizer that will serve as the initial outline for the 
writing they will do. This outline will feature their topic, as well as a point for each of the three main 
rhetorical appeals. 
 

The students will conference with the instructor about their topic and receive guidance on one of 
the three appeals. The conference will be geared around helping students choose relevant and 
practical topics that suit them and their audience. As discussed in previous lessons, a great 
speech will fall flat with the wrong audience. If the audience does not care about what a rhetor is 
saying, there is no point in that speech being delivered. Students may feel tempted to tackle 
large-scale issues, so the conference will help them focus on more school or neighborhood-related 
issues that will be relevant to them as well as their classmates. This will be emphasized by the 
discussion about Clinton and Chisholm in how different rhetors tailor their rhetoric to specific 
audiences. 
 

The desired outcome of this particular session is to have each student leave with at least some 
idea of a topic on which to write a argumentative/persuasive speech. Work will continue at home 
and over multiple class periods. 
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Outlining Your Speech 
 
Instructions: Complete the fields included on this handout to organize and prepare your speech. You 
will be working from this document throughout the speechwriting process, but feel free to change your 
ideas/ask for a new copy. 
 
Topic: 
 
Audience: 
 
Setting: 
 
Rhetorical Appeals 
In this section, you will address specific points that will qualify as specific rhetorical appeals. You must 
feature a unique point for each appeal. After specifying your point, include a brief description of how 
you will effectively address this appeal. 

❖ Ethos 
 
 
 
 
 
 
 
 

❖ Pathos 
 
 
 
 
 
 
 
 
 

❖ Logos 
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Lesson #4 
 
Patrick Murphy 10th Grade ELA 

 

11/30/16 
 

Unit: Rhetoric 
 

 Objectives & Assessment 

Standard(s) 
W.9-10.1: write arguments to support claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant and sufficient evidence. 

Learning or content objective 
Students will be able to build a shared belief they wish to instill in their hypothetical audience 

Language objective 
Students will be able to summarize their logical appeals. 

Displayed learning objective  
How do we address logos? 

Formative assessment of objective 
Completion of Logos Builder graphic organizer 

Previous learning to be revisited during lesson  
Rhetorical appeals, vocabulary, grammar 

New learning (content, skills, vocabulary) addressed during lesson 
Aristotelian logos, classical rhetoric 

Materials and aids 

Graphic organizer, writing on values (with translations as needed) 

Bell to Bell 
Teacher moves Student moves 

https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/11/22/hrc-and-a-hierarchy-of-values/
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Do now 
Vocab check: define “logos” 

Enter classroom 

Find seat 

Independent writing exercise 
(times: 5 minutes) 

Hook 
Review of Do Now Answers 

 

Mini-Lesson: What is logos? How 
does one make a logical appeal? 

Aim and Do Now on board.  
Monitor  student responses. 
Check for understanding previous 
day’s lesson. Announce 
share-out. Continue to walk, 
listening for responses, checking 
comprehension of text 
 
Record answers on board. 
Attempt synthesis of definitions. 
 
Explain how synthesis of definition  
 
 
Monitor students individual work. 
Facilitate shift between individual 
and group work. Announce time 
students have to determine 
answers for whole-class share 
out. 

Independent completion of 
Do Now 
 
Note-taking during 
mini-lesson 
 
Students volunteer answers. 
 
 
Students follow along with 
reading of speech and record 
notes on annotations. 
 
 
Exit Slip: Logos worksheet 

Guided practice/ modeling  
Shares reading of Hillary Clinton’s 
DNC speech. Instructor leads 
dissemination of logos, breaking 
down the way in which Hillary 
constructs appeals to logos. 

Independent practice  
Students will practice making claims 
they believe are shared with the 
class. Students will then share these 
with group members and formulate 
a synthesis. Groups will share to 
whole class. 

 Checks for Understanding 

Engaging questions  
What is necessary to make an appeal to logos? 
How can you tell if an appeal has been successful? 

 Modifications, Extensions, & Reflection 

Modifications and group considerations 
Students are grouped to better facilitate learning for all.  

Homework or extensions 
Reread Hillary Clinton’s speech. Reflect in journal on how if affected you. What logical appeals 
were most successful? 

https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/10/15/building-hillarys-america/
https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/10/15/building-hillarys-america/
https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/10/15/building-hillarys-america/
https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/10/15/building-hillarys-america/
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Co-teacher ICT and ELL notes  

Reinforce vocabulary and idea with individual students during various stages of activity. 

Rationale/Desired Outcomes 
This lesson is twofold in that it will both require students to consider their own logical appeals 
while also dissecting those made of a significant rhetor. Students will follow along with the 
instructor as the speech is sifted through searching for logical appeals and making sense of them. 
Not everything is obvious even to political pundits, so students will both follow the guidance 
provided by the instructor as well as volunteer their own opinions as to what is a logical appeal and 
why. 
 

Already outlined in the transcript of the speech are annotations that will lead discussion of the 
speech. Students will read and mark their copies, then come together as a whole group to see how 
closely their choices match up with those of the instructor/annotator. Both identical and 
contrasting choices on the part of the students will provide fertile ground for discussions, as the 
nature of logical appeals will be further explored when students attempt to explain their choices. 
Students will seek to understand how these logical appeals were constructed and see, by working 
backwards, how they themselves can construct and deconstruct such appeals. 
 

The speech will be explored not only for the presence of logical appeals, but also for a discussion 
as to their strength and effectiveness. The video will provide students with a visual context for the 
speech and allow them to see how the audience responded to this speech, how it was delivered, 
and what the cumulative effect of the rhetoric. 
 
 
  

https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/10/16/the-role-of-value-belief-in-clintons-candidacy/
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Activity: Building Logical Appeals 
Instructions: Construct your key logical appeals by determining your audience (who will be 
hearing your speech), assessing their belief systems (religious, professional, etc), and 
determining what logical appeals will be most effective.  
 
Topic: 
 
 
 
Audience: 

 
The people: 

 
 
 

Their beliefs: 
 
 
Setting: 
 
 
Logical Appeals: 

Point: 
 
 
 

 
 
To whom does it appeal? 
 
 
 

 
 
Why will this appeal be effective? 
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Lesson #5 
 
Patrick Murphy 
 

10th Grade ELA 

12/1/16 Rhetoric 

 Objectives & Assessment 

Standard(s) 
RI.9-10.8: delineate and evaluate the argument and specific claims in a text, 
assessing whether the reasoning is valid and the evidence is relevant and 
sufficient; identify false statements and fallacious reasoning. 
RI.9-10.3: analyze how the author unfolds an analysis or series of ideas or events, 
including order in which the points are made, how they are introduced and 
developed, and the connections that are drawn between them. 

Learning or content objective 
Students will be able to document the shift in rhetorical strategy after the loss of an election. 

Language objective 
Students will be able to list word choice to display change. 

Displayed learning objective  
How can we describe the rhetoric of defeat? 

Formative assessment of objective 
Pre and Post-Election T-Chart 

Previous learning to be revisited during lesson  
Rhetorical appeals, close reading 

New learning (content, skills, vocabulary) addressed during lesson 
Identifying patterns, changes, vocabulary 
 

Materials and aids 

Display for videos before and after the election, transcript of speech (with translations as needed) , 
T-chart 

https://www.youtube.com/watch?v=VP3t9yPZtNk
https://huntercollegehillaryclintonandbeyond.wordpress.com/2016/11/09/who-we-are-as-a-country/
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Bell to Bell 
Teacher moves Student moves 
Do now 
How does it feel to lose an argument? Think of an argument that 
you had and lost. Why did you lose? 

Enter classroom 

Find seat 

Independent writing exercise 
(times: 5 minutes) 

Hook 

Students examine their own 
attitudes and behaviors after losing 
an argument, not getting their way, 
etc. 
 

Mini-Lesson: recognizing patterns 
and changes 

Aim and Do Now on board.  
Monitor  student 
responses.Announce share-out.  
 
Facilitate students responses with 
personal example. 
 
Have students respond to 
classmates, offer support, share 
similar experience 
 
Introduce speech patterns 
through video. 
 
 
 
Pair students for end-of-class 
comparison of documentation. 

Independent completion of 
Do Now 
 
Share Out & Responses 
 
Note-taking during 
mini-lesson 
 
Follow along with teacher-led 
demonstration 
 
Work in pair to compare 
notes, see what was missed. 
 
Exit slip: Outline handout 
(show on way out) 

Guided practice/ modeling  
Speech before election will be 
discussed as a group. Teacher-led 
annotation. 

Independent practice  
Students dissect post-election 
speech and document changes. 

 Checks for Understanding 

Engaging questions  
What can a loss teach us about rhetorical appeals? 
What happens to the logos we create if people do not agree? 

 Modifications, Extensions, & Reflection 

Modifications and group considerations 
Use of audio and visual aids will engage all learners, pair work will further elucidate concepts. 

Homework or extensions 
Think about your speech. How will it change if you were to lose the debate? What ideas would you 
keep? 
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Co-teacher ICT and ELL notes  

Distribute visual aids to ELLs/visual learners 

Rationale/Desired Outcomes 
Discerning the goal of a speech and how that shapes the rhetoric is the crux of this lesson. For the 
most part, Hillary Clinton is preaching to the choir. By and large, people who attend her rallies and 
speeches are doing so to show support for a candidate for whom they have already decided to 
vote. Their presence and their voices is more for the home viewer, watching the speech online for 
catching the highlight on TV. Clinton, or any candidate, is creating a sense of their speech being 
“correct” and the rhetor being the “right” choice by being presented as speaking to a group they 
have already convinced. However, when a speech is given in the wake of a defeat, the appeals are 
different. The candidate is addressing both dejected supporters and potentially gloating detractors, 
tuning in just for the schadenfreude. What changes about the appeals now that the audience is 
more clearly defined? What changes now that the original goal has dissipated, passing unmet? 
Students will address these question through their paired work, eventually preparing for a 
whole-class discussion. 
 

By focusing on the same rhetor in difference contexts (before and after the 2016 general election), 
students will become privy to the shift in style of rhetoric in pieces that are wrought with the hope 
of victory, then flavored with the agony of defeat. Students will explore the shift in word choice and 
delivery on one hand, and the nature of appeals made on the other. Having already established at 
this point the what a rhetor makes appeals in one type of speech, they will now be open to the 
other side of the coin; a speech in which the rhetor was unsuccessful in their attempt to achieve 
whatever goal they had spoken towards (in this case, the presidency). This lesson is more 
language based than it is rhetoric-based, but understanding the language use in these two 
speeches is fundamental to understanding the way the rhetorical appeals are defined by goals. 
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Activity: Rhetoric Before and After 
Instructions: As you watch the two speeches from Hillary Clinton, take notes on her rhetoric (word 
choice, tone, delivery, appeals, appearance, demeanor, body language). Make a minimum of of five 
observations for each speech. Finally, synthesize your observations in a brief paragraph, making a 
point to document the most significant change in the rhetoric from one speech to the other. 
 

Pre-Election Post-Election 

  

 
Synthesis: What is the most significant observation you make from these changes? 
 
_______________________________________________________________________________ 
 
_______________________________________________________________________________ 
 
_______________________________________________________________________________ 
 
_______________________________________________________________________________ 
 
_______________________________________________________________________________ 


